Queensland Government

[bookmark: _Hlk140240707][image: ]BULLYARD STATE SCHOOL
2026 ANNUAL IMPLEMENTATION PLAN
	
This plan is tailored for a single class, teaching principal small school that has transitioned from a two-teacher model in 2026 due to enrolment changes. The plan identifies a continued focus on maintaining Australian curriculum alignment to Version 9 and fostering a positive, inclusive school environment in line with the department’s vision to ‘Creating Queensland’s Future’.


	
School priority 1
	
To refine the delivery of the K-6CPM for English and Mathematics aligned with V9 of the Australian Curriculum for synchronous multi-level curriculum delivery, utilising supporting staff including teacher aides to deliver sequenced and age appropriate lessons across subjects.
	
Monitoring
Green –on track, Yellow – underway, Magenta – yet to commence.  Shade cell at the end of each term after reflection based on progress.  
	
School priority 2
	
Embed a consistent whole-school Positive Behaviour for Learning (PBL) and Multi-Tiered System of Support (MTSS) to strengthen student engagement, wellbeing and behaviour through proactive teaching, trauma-informed practice and strong partnerships with families.

	
Monitoring
Green –on track, Yellow – underway, Magenta – yet to commence.  Shade cell at the end of each term after reflection based on progress.

	
	
	Term 1
	Term 2
	Term 3
	Term 4
	
	
	Term 1
	Term 2
	Term 3
	Term 4

	
Link to school improvement strategy:
	
Domain 6: Leading systematic curriculum implementation
Broaden staff knowledge of the explicit teaching of reading through the Australian Curriculum (AC), aligned to the department’s expectations, to enhance reading instruction and inform intervention programs.
Domain 2: Analysing and Discussing Data
Sharpen data discussions, focusing on the individual and cohort data, to enhance staff capability in using data to inform next steps in teaching, select pedagogies, and measure the impact on learning.
	
Link to school improvement strategy:
	
Domain 8: Implementing effective pedagogical practices
Establish effective practices for precise student feedback and goal setting, aligned to curriculum expectations, to support students in understanding their next steps and extending their own learning.
Domain 9: Building school-community partnerships
Investigate opportunities for further engaging parents and carers in school activities and celebrations to inform and empower families as partners in learning.


	
Strategies
	
· Schedule and engage in regular collaborative planning sessions for English and Mathematics with similar nearby small schools to continue to support Version 9 alignment and multi-age suitability, with a focus on sharing effective strategies for multi-age teaching as part of professional development for the teaching Principal and supporting staff.
· Continued linking of curriculum planning documentation and identification of student digital resources on iPads to enhance and facilitate multi-age learning, particularly in Mathematics and Science.
· Engage in targeted professional learning on V9 curriculum implementation as provided by the department and as part of the small schools’ cluster of schools.
· Build staff capability to leverage emerging technologies to support differentiation and planning
· Engage opportunities to meet with schools within and outside of cluster for collegial observation, professional learning opportunities and reflective sessions.
· Implement targeted data reviews against formative data including diagnostic and summative assessment tasks to assess student progress and adjust teaching practices accordingly, especially in the priority areas of English and Mathematics.
· Build capability to record, analyse and use DIBELS and Phonological data including the Year 1 phonics check to improve student literacy achievement.

	
Strategies
	
· Embed consistent, explicit teaching of school expectations and values suited to small school routines, with a focus on proactive behaviour support and positive acknowledgement, embedding the continuum of engagement as a reflective tool for students.
· Refine the structured MTSS framework for behaviour and wellbeing around changed staffing arrangements in smaller school settings.
· Identify students requiring additional support and provide targeted Tier 2 and Tier 3 interventions informed by behaviour, attendance and engagement data.
· Build staff capability in trauma-informed and relational practice through regular collegial debrief meetings on PBL trends within the school
· Strengthen staff knowledge and consistency in de-escalation, regulation strategies and relationship-based approaches to support student engagement.
· Engage families as partners in behaviour support planning, student goal setting and wellbeing monitoring through consistent, timely communication.
·  Increase opportunities for students to contribute, lead and reflect on their learning, behaviour and school community.


	
Actions: including Responsible role(s)
	Resources 
	Actions: including Responsible role(s)
	Resources 

	· The use of the Teams and OneNote platform to provide efficient and effective delivery of sequenced learning episodes between teaching principal, teachers and teacher aides for units of work in English and Mathematics aligned to V9 of the P-6 CPM 
· Participate in Corella PD and trial AI-supported planning processes
· Develop annotated A-level exemplars to support consistent A-E judgement and student goal setting as part of learning process with students.
· Develop co-created Mathematics learning walls with visual examples of activities undertaken that link to assessment tasks.
· Engage with partner cluster schools on pre-moderation of units of work and building a common understanding of learning walls.
	· TRS Funding for teacher release time for collaborative planning by Principal.
· Regional professional learning support for curriculum changes
· Cluster PLC engagement
· Access to digital tools and resources for collaboration and curriculum delivery including engagement in Corella PD.
· Release of Principal twice per term to facilitate PLC meetings with local cluster groups.
· School funding allocated to maintain Teacher Aide hours to deliver structured Tier 2 and Tier 3 intervention in reading and mathematics. Support includes small-group and individual sessions (minimum three times per week) based on DIBELS, SoundWaves and classroom data, with progress monitoring.
	· Explicitly teach and review school expectations and values weekly. 
· Develop and maintain Personalised Learning Plans (PLPs) and behaviour support plans where required.
· Implement Functional Behaviour Assessment and risk management processes for students with complex needs.
· Support staff to apply a curiosity-based PBL lens to analyse behaviour incidents and refine responses through timely collegial debriefs to analyse behaviour incidents and refine trauma-informed and de-escalation responses.
· Maintain regular communication with families regarding behaviour, wellbeing and involve families in the development and review of PLPs and support strategies.
· Provide structured opportunities for students to lead assemblies, events, peer support activities and school initiatives.
· Support students to set and review personal learning and wellbeing goals each term.

	· School-funded Teacher Aide time to support Tier 2 and Tier 3 behavioural and wellbeing interventions, including small-group and individual support under teacher direction.
· 0.2 FTE teacher release to coordinate MTSS processes, maintain documentation, conduct data reviews and engage with families.
· Access to regional and specialist support services (Guidance Officer, Behaviour Support, Student Wellbeing, external agencies) as required and Teaching Principal release to support complex case meetings.
Time allocation each term for behaviour and engagement data review and planning.




	End of Year Success Criteria
	Measures

	
Performance: (acknowledging limited data sets due to small numbers may vary these percentage where enrolments change)
· Increase English P-2 results: 90% achieving an A-C result and 50% achieving an A-B result.
· Increase English 3-6 results: (90% achieving an A-C result and 55% achieving an A-B result.
· Increase Maths P-2 results to: 100% achieving an A-C result and 85% achieving an A-B result
· Increase Maths 3-6 results to: 100% achieving an A-C result and 75% achieving an A-B result
· Improvements in Soundwaves Phonological / Spelling Literacy Diagnostic.
· Improvements in Smart Labs and Matific Curriculum and Topic Diagnostic Module Performance Measures.
· All curriculum units demonstrate alignment to V9 achievement standards.
· Cluster moderation confirms consistency of A–E judgements, maintaining inter-assessment agreement.
· 100% engagement in English and Mathematics planning with CLG Version 9 Professional Development.
· All students demonstrate expected or above expected growth in DIBELS.
	  End of Year Success Criteria

	Measures


	
Performance:
· Reduction in the frequency and/or severity of behaviour incidents compared to the previous year.
· 100% of students requiring Tier 2 or Tier 3 support have current PLPs/behaviour plans.
· Increased student participation in leadership and responsibility roles across the school.
· 100% of staff demonstrate application of agreed trauma-informed and PBL practices.
· Record of significant family communications maintained on One School.
· 100% of students demonstrate progress in understanding of personal and social capabilities, within the lens of the four school values and the continuum of engagement.
· Students are able to identify and talk to the four school values.
· ≥90% of students and parents report a positive school environment (SOS).
· Students are actively involved in communicating their progress, success and achievements with their families using digital tools.


	
	
	
Behaviour 
Students can/will:
· Articulate what they are learning and how success will be measured using learning walls and success criteria.
· Set and monitor personal learning goals in reading, writing and mathematics.
· Demonstrate growth in reading fluency, decoding and numeracy skills as measured through school diagnostic tools.
· Use exemplars and feedback to improve their work and identify next steps.

Teachers can/will:
· Plan and deliver sequenced learning aligned to V9 achievement standards across the multi-age classroom.
· Use DIBELS, SoundWaves and formative assessment data at scheduled checkpoints to group students and adjust instruction.
· Implement explicit teaching routines consistently in English and Mathematics.
· Co-construct and actively reference learning walls, success criteria and exemplars during instruction.
· Participate in cluster moderation and collaborative planning to ensure consistent A–E judgements.

Teacher Aides can/will:
· Deliver targeted Tier 2 and Tier 3 intervention sessions (minimum three times per week) under teacher direction.
· Record student progress during intervention and communicate outcomes to the teacher.
· Reinforce learning goals, success criteria and explicit teaching routines during small-group and individual support.
· Support students to practise and consolidate targeted literacy and numeracy skills.

Leadership team (Principal) can/will:
· Monitor planning to ensure alignment with V9 achievement standards and evidence of differentiation.
· Ensure assessment schedules (DIBELS, diagnostics, A–E) are implemented with fidelity.
· Lead regular data reviews to monitor student growth and identify students requiring intervention.
· Facilitate cluster collaboration, moderation and professional learning.
· Allocate staffing and resources to prioritise reading and mathematics improvement.

	
	
	
Behaviour 
Students can/will:
· Demonstrate understanding of the school values and expected behaviours across learning and playground settings.
· Identify and reflect on personal learning and wellbeing goals each term.
· Participate positively in classroom routines and school activities.
· Take on leadership roles and responsibilities appropriate to the small-school context.
· Seek support and use agreed strategies to regulate behaviour and remain engaged in learning.

Teachers can/will:
· Explicitly teach and reinforce school expectations and values on a regular basis.
· Use proactive classroom management and relationship-based practices to support engagement.
· Analyse behaviour, attendance and engagement data at scheduled checkpoints and adjust support.
· Develop and maintain PLPs and behaviour support plans for students requiring Tier 2 or Tier 3 intervention.
· Maintain consistent communication with families regarding student wellbeing and progress.

Teacher Aides can/will:
· Support implementation of Tier 2 and Tier 3 behaviour and wellbeing strategies under teacher direction.
· Reinforce expected behaviours, routines and regulation strategies during classroom and playground support.
· Provide feedback to the teacher regarding student engagement, behaviour and progress.
· Support students to remain engaged in learning and successfully participate in daily routines.

Leadership team (Principal) can/will:
· Monitor behaviour and engagement data each term to identify trends and priority students.
· Ensure MTSS processes are implemented consistently, with current PLPs and documentation.
· Facilitate case meetings and coordinate access to regional or specialist support where required.
· Provide guidance and reflective debrief opportunities to strengthen trauma-informed and relational practice.
· Maintain strong communication with families and the school community to support student wellbeing.

	
	Artefacts
	
· V9-aligned K-6CPM unit planning demonstrating achievement standard alignment and multi-age differentiation (Three levels of planning).
· Assessment schedule and data sets including DIBELS BOY/MOY/EOY, SoundWaves diagnostics and A–E results showing growth.
· Intervention documentation, including Tier 2/3 group lists, timetables and progress monitoring records.
· Photographic or digital evidence of learning walls showing success criteria, exemplars and student goals.
· Cluster collaboration and moderation records, including meeting notes and annotated student work samples.
· Teacher aide intervention records demonstrating frequency of sessions and targeted skill focus.

	
	Artefacts
	
· Behaviour data from OneSchool, showing trends and response actions.
· Current PLPs and behaviour support plans for students requiring Tier 2 or Tier 3 support, with documented parent engagement.
· Records of significant family communication related to wellbeing, behaviour and support (Oneschool).
· PBL expectations and values displayed and referenced in learning environments in child friendly visuals.
· Documentation of student leadership and goal-setting, including leadership schedule meetings.
· Records of complex case meetings and external support involvement where applicable (Guidance, regional, external agencies).


	
[image: ]Reduction of red tape in day-to-day work, planning and processes include: 
· Use of the V9 Small Schools Curriculum Planning Model to streamline documentation, with shared digital planning and resource storage (Teams/OneNote) to eliminate duplication and streamline planning processes. 
· Digital communication and consent processes to reduce paper administration.


	

[image: ]Approvals: This plan was developed in consultation with the school community and meets school needs and systemic requirements.

[image: ]Principal	                                            P&C	                                       School Supervisor
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